A total of 40 target children, ranging in age from 10 months to 4 years 10 months (mean age 31 months) and their mothers, took part in a study, involving a game of "feeding fish" with different sized marbles in order to test the relation between maternal praise and performance in children. The mothers and children were videotaped in their homes.
INTRODUCTION
Praise is an important aspect of interpersonal communication, serving to motivate achievement (Amabile, 1979; Anderson, Manoogian, & Reznick, 1976; Bernhardt & Forehand, 1975; Ladd & Price, 1986 ) and moral behaviour (Grusec & Redler, 1980; Mills & Grusec, 1989; Toner, Moore, & Emmons, 1980) . With regard to young children parental praise provides, in Kaye's (1982) terms, a framework in which the social consequences of one's actions are interpreted in a meaningful manner. For example, in the context of taking one's first step, the expression "good girl!" marks a simple act as a stage of Requests for reprints should be addressed to Dr Nadja Reissland, Kisselgasse 2, 69117 Heidelberg, Germany.
The research on which this paper is based was carried out at the University of Oxford with a grant from the Social Science Research Council, UK. I thank Professor Richard Burghart and Dr Paul Harris for supporting me in this project. The author is currently affiliated with Heidelberg University. maturation and a social occasion. Praise of young children's expressions of pleasure in mastery also provides a framework in which children move from intrinsic pleasure in mastery to extrinsically or socially derived pride. Such pride eliciting situations must be not only pleasurable events but also in some measure challenging (Stipek, 1983) . Once a skill is mastered and no longer offers a challenge, it loses its ability to evoke pride.
According to Kanouse, Gumpert, and Canavan-Gumpert (1981) both the context and form of praise have a powerful potential for influencing the precise nature of the values and standards that are transmitted to the child. The form can be nonverbal or verbal: It can be a smile, a glance or a verbal utterance. Verbal praise is semantically complex in that it can either be directed toward the actor's person ("good girl") or to his or her performance ("well done"). These two directions of-praise have, according to Kanouse et al. (1981) , markedly different effects. In the former case, praise leads the actor to reflect upon his or her traits and abilities and upon the fact that he or she is evaluated as a person. In the latter case, praise leads the actor to focus his or her attention outward to the characteristics of the task. The authors of this study went on to suggest that people who are praised for their accomplishments, rather than their personal character, can more easily develop and maintain intrinsic motivation.
So formulated, Kanouse et al.'s hypothesis would be difficult to test. Nonetheless, as Taylor (1985) has pointed out: "What a person is proud of in some way exceeds what in his own view he can expect as a matter of course". Even for young children, the capacity to evaluate one's own actions is a necessary social competence (Butler, 1990; Schneider, 1984) . In a study of children from 2 to 5 years Schneider (1987) found that from around 3V2 years children smiled more often after success than failure.
Although the development of intrinsic motivation is essential for the development of pleasure in one's achievement, the fostering of children's pride is not so straightforward. Pride, in all its forms, concerns the status of the self (Taylor, 1980) . It follows that children who show pride must possess what Wylie (1974) has called, a concept of self as object. Eisenberg (1986) has similarly argued that self-evaluative emotions, such as pride, differ from empathetic emotions in that they are evoked by the evaluation of both one's own behaviour and of another's emotional state. It is in its self-evaluative character that pride differs from pleasure and in its positive valency that it differs from shame. But despite being a positive emotion, there is a limit to which pride should be expressed. To overstep that limit, by displaying overweening pride, alters its evaluation (Harre, 1986) . Positively valued pride becomes negatively valued arrogance. Reissland and Harris (1991) showed that when siblings engaged in competitive play in the presence of their mother, by mean age 4;10 years, older siblings used display rules to mask their pride in victory.
The aim of the present study is to investigate the socialisation of pride within the family by observing closely the interaction between mother and child in a typical achievement situation. Following Kaye's (1982) observation that parental praise provides a framework in which children come to evaluate their actions and develop a sense of pride, a study was set up in which the relationship between the mother's verbal praise and the child's age, task performance, and emotional reaction could be investigated. Bearing in mind that in the socialisation of emotions pride conies to be denned in relation to pleasure, shame, and arrogance, the question then becomes how parents use frameworks to motivate their child's achievement and legitimate his or her feelings of pride without fostering the expression of arrogance.
METHOD
Subjects N A total of 40 white, middle class, English children, living in or near Oxford, of whom there were 21 boys and 19 girls, ranging in age from 10 months to 4 years 10 months (mean age = 31 months), took part in the study. They were recruited from various playgroups on the basis that their mothers were willing to take part in the study.
Material
A fish game was constructed, using a wooden box whose top side was slightly slanted. At the bottom of the top sides large-, medium-, and smallsized fish and a crab were carved in relief. The mouths of the fishes and crab consisted of large-, medium-, and small-sized holes to which led trajectories carved into the wood which took large-, medium-, and smallsized marbles. The game entailed "feeding" the fishes and crab by rolling the correct-sized marbles from the top of the trajectories. Furthermore, there were so-called dead-end trajectories, which did not lead to any fish.
Procedure
The families were videotaped in their homes by the experimenter. A camera was installed in a corner of the room and focused on mother and child seated opposite on the floor. In order not to obstruct the view of her child, mothers were always asked to sit behind their children. Before play with the game started, the camera was turned on and the entire session was videotaped.
The children were asked by the experimenter to "feed" the fish and crab with marbles. The experimenter explained the game by pointing to each of the fishes and the crab, saying: "They are all hungry and want to be fed. There is the fish-food [showing the marbles] which you have to place on top [pointing to the top of the trajectory] and let it roll down into the fishes' and the crab's mouths". Mothers were given no particular instructions, except to behave as they normally would in helping their child in play. 
The child does not accomplish the task
The child feeds a fish with a marble which is too large to be swallowed by the fish; or the child lets a marble roll down a trajectory which has no fish at the end.
Throwing the marble without appearing to understand its purpose
The child throws the marble in the direction of the fish-board rather than trying to "feed the fish". Sometimes the throw ends up in a trajectory that leads to a fish's mouth; or the child leans over the entire board and points in the direction of the trajectory and/or fish while holding the marble firmly in his/her fist.
The child lets the mother teach him/her what action has to be performed
The child seems to understand that the marble is there to feed the fish and willingly lets the mother help him/her by letting the mother lead the child's fist containing the marble to the top of the trajectory and then letting go of the marble to allow it to run down the trajectory.
Placement of marble at the bottom of the trajectory
The mother indicates how to roll the marble from the top of the trajectory but the child places the marble directly into the fish's mouth.
Assisted placement at the top of the trajectory
The mother indicates how to roll the marble from the top of the trajectory and the child places the marble on top of the trajectory.
Unassisted placement at top of the trajectory
The child correctly positions on the top of the trajectory any sized marble which can be swallowed by the fish.
Unassisted placement of designated marble at top of the trajectory
The mother comments on the correct marble size and the child feeds the fish with the correctsized marble from the top of the trajectory.
Unassisted selection and placement of correct marble at top of the trajectory
The child feeds the correct-sized marble without the mother advising beforehand.
Measures
Because of the situational constraints of having mothers sit behind their children only the verbal praise of mothers was analysed. The mothers' praise of their child's performance was assigned to seven levels. These are listed in Table 1 in order of difficulty. Level 0, at which the child does not actually accomplish the task, was not praised and will be ignored in the analysis.
The experimenter and an independent judge assigned each game (i.e. the placement of each marble) to one of the seven levels. The proportion of agreement between these two judges was for level 0 (the child does not accomplish the task) 100%, for level 1 (throwing the marble without appearing to understand its purpose) 99.1%, for level 2 (the child lets the mother teach him/her what action has to be performed) 81.5%, for level 3 (placement of the marble at the bottom of the trajectory) 93.7%, for level 4 (assisted placement at the top of the trajectory) 94.4%, for level 5 (unassisted placement at the top of the trajectory) 89.3%, for level 6 (unassisted placement of designated marble at the top of the trajectory) 85.4%, and for level 7 (unassisted selection and placement of appropriate marble at the top of the trajectory) 93.9%.
The mother's praise for each target child was transcribed, and then classified on semantic criteria according to whether it focused during the entire game on: (1) the person of the child, such as "clever girl"; (2) the person and performance, such as "well done, clever girl"; (3) the performance, such as "well done, you got just the right one (fed the right fish)". Category 1 praise, in which the mother exclusively praised the person during the entire game, did not occur in the sample. The independent judge and experimenter agreed in their classification of the other two categories.
The children's emotional reactions (smile vs. non-smile) for each game was coded by the experimenter, and an independent judge coded 10% of the sample. The proportion of agreement between the two judges was 92.5%.
RESULTS
It was expected that as children grow older and more capable of playing the game correctly, their level of performance should increase from 1 to 7 on the performance scale. Therefore, with an increase in level of performance, there should be a corresponding increase in the age of children performing at that level. Because all children typically performed at various levels while playing the fish game, the mean age and range (given in months) of children performing at each level of performance was established (see Table 2 ). Next, the Kendall Rank Order Correlation Coefficient was calculated, which indicated that the mean age of children rose in association with the seven levels of performance (S = 15, N = 7, tau = 0.71, P < 0.01).
As each child played at various levels of performance, some but not all of his or her performances elicited praise from the parent. The mean age of all children who received praise at a given level of performance was calculated. For example, a 15-month-old child, "A", performs at levels 1, 2, and 3 and the mother praises levels 2 and 3. A 19-month-old child, "B", performs at levels 2, 3, and 4 and the mother praises levels 3 and 4. The mean age of children receiving praise at level 2 would be 15 months; at level 3, it would be 17 months (i.e.
15
/2 + 19 /2) and at level 4, it would be 19 months. The mean age and range (given in months) of children being praised was established (see Table 3 ). A Kendall rank-order correlation showed that there was a significant correlation between praise level and the mean age of children being praised at the 7 levels (S = 16, N = 7, tau = 0.76, P < 0.01).
If parents encourage their children to improve their performance, then much of their praise should be directed to the highest level of performance of which the child is capable, even though the child might reach that level infrequently during the game. Because children played with varying frequency at a given level of performance, the proportion of play by each child at each level of performance was calculated. Furthermore, as mothers varied in their praise of a given level of performance, the proportion of each mother's praise directed to each level of performance was calculated.
The hypothesis that parents direct praise to the highest level of performance relatively more frequently than to lower levels of performance was tested by calculating for each parent-child pair at each level of performance the ratio consisting of the proportion of the mother's praise directed to each level over the proportion of the child's performance at each level. For example, Owen (14-month-old boy) performed 43% of his trials at level 0, 14% of his trials at level 1, 28% of his trials at level 2, and 14% of his trials at level 3. His mother did not praise level 0 performance at all; 16% of her praise was directed to level 1 performance, 66% of her praise was directed to level 2 performance, and 16% of her praise to level 3. Hence, the proportion of the level of praise over the level of performance is 0 for level 0, 1.14 for level 1, 2.36 for level 2, and 1.14 for level 3. A table was constructed in which each of the 40 subjects' ratio of praise level was calculated for the highest level of performance, the highest minus 1 level of performance, and the highest minus 2 level of performance.
These scores were analysed with a Friedman analysis of variance. Mothers tended to praise the highest level of performance relatively more often than lower levels, even when variations in the frequency of a given level of performance are taken into account (x 2 r = 480.4, df = 2, P < 0.001).
If, as Schneider (1987) found, children from around 3V2 years smile more often after success than failure, one would expect that lower levels of performance should elicit less smiles from the child than higher levels of performance. This was tested by examining the relative difference in the frequency of smiling after performing at higher (that is the highest or highest -1 level) versus lower levels of performance in relation to the children's age. The two-sample approximate test, a rank test for two independent samples developed by Meddis (1984) which gives a statistic Z with the normal distribution z, was applied. The children of mean age 27.8 months (range 10-58 months) smiled relatively more frequently at their lower levels of performance compared to children of mean age 35.1 months (range 16-51 months) who smiled relatively more frequently at their higher levels of performance. The difference in the frequency of smiling at higher or lower levels of performance between the two groups Z = 1.72, df = 1, is significant at P < 0.05. These data support, therefore, Schneider's finding that from around 3 l /2 years the smile signifies pleasure in achievement.
With regard to the semantic aspect of praise, maternal mode of praise fell into two of the three possible categories, namely praise of person and performance and praise referring to the performance only. In this age group nobody praised exclusively the person. The children were then classified on the basis of whether their mothers included explicit reference to the person in their praise or whether they only praised the performance. The two independent samples were ranked by age. No advance prediction was made as to whether mothers varied their mode of praise according to the age of the infant. Thus, the more conservative nonspecific approximate rank test (Meddis, 1984, p. 129 ) was used to establish whether age varied with the type of praise that mothers bestowed upon their children. There were 25 children (mean age 38.3 months) who were praised for their performance only and 15 children (mean age 23.1 months) who were praised as people and for their performance. The nonspecific approximate rank test was significant (mean R { = 24.9, mean R 2 = 11.9, H =21.05, df = 1, P < 0.001), confirming that children who were praised for their performance were more likely to be older. Schneider (1984) argued that children must to some extent be able to evaluate their capacity to act; otherwise they would be unable to select activities conducive to the development of their skills and interaction with the environment. Although it has been shown that from 3 l /2 years children smile at their achievement, it does not follow that the recognition of one's achievement entailed verbal self-praise. Only 17.5% (7 out of 40, mean age = 42.7 months, range 21-58 months) of the subjects expressed self-praise, such as David (58-months-old boy) who shouted at level 7 performance: "I'm good at this one and I'm going to win!"
DISCUSSION
The spontaneous verbalisations of mothers, who tend to give praise for the higher or highest performance levels of their child, supports the theoretical discussion on how children learn standards of performance which warrant the expression of pride (Camras, 1986; Gnepp, 1983; Kaye, 1982; Reichenbach & Masters, 1983; Stipek, 1983) . Such selectivity is not only likely to increase motivation (Harackiewicz, Manderlink, & Sansone, 1984; Ryan, Mims, & Koestner, 1983; Sarafino, Russo, Barker, Consentino, & Titus, 1982) but also to encourage children to feel proud of an exceptional, rather than a routine, performance. In this way the child's definition of an achievement, of which they can be proud, is brought into line with Taylor's (1985) specification that a person is proud when his performance exceeds in some way what he can expect as a matter of course.
It might be asked to what extent the younger subjects in this sample understood the semantics of their mother's praise. The question is of empirical interest rather than of methodological import. That is to say, the observed maternal verbalisations were of "normal" interaction in the family. The researcher did not rely on the children's understanding to construct a particular experimental situation; hence the extent to which the children understood the semantics of praise did not affect the results of the study. It might be noted, however, that numerous researchers (e.g. Kaye. 1982; Wolff, 1987; Reissland, 1990) have argued that parents behave as if they attribute more understanding to their children than can be demonstrated. The fact that mothers praise the person and performance of their younger children, but only the performance of the older ones, supports their argument that parental frameworks are more important than children's understanding in structuring interaction. As for children's understanding of the semantics of praise, no empirical tests were carried out and thus no comparison can be made between children's understanding and parental frameworks.
Verbal praise can be directed toward the actor or toward his or her accomplishment. For example, Koestner, Zuckerman, and Koestner (1987) found that praise directed toward an actor's ability resulted in increased motivation and performance on a subsequent task. In the present study, however, mothers did not differentiate between the effort and ability of young children, rather they praised the person and performance in the case of younger children and only the performance in the case of older ones.
One possible explanation might lie in the socialisation of the ambivalence of pride. Rules about socially appropriate emotions are conveyed through socialisation into an emotional culture (Gordon, 1989; Hochschild, 1983) . In English or North-American culture at least, positively valued pride can only be expressed in a certain way within a specified context; otherwise it will be labelled as arrogance. Hence, when considering family dynamics, the socialisation of expressions of pride should preclude competition between siblings, at least on the personal level. When mothers change the focus of praise from person to performance, competition is directed away from the personal-emotional level to the performance-objective level. In other words, if we assume that praise invites comparison, then praise of the person invites comparison of selfworth and might encourage arrogance. Praise of the action, however. invites comparison of objective achievement and begs the question of the relative worth of achievers.
The fact that very few children verbally expressed pride by praising their own achievement also supports the idea that children are socialised in suppressing rather than expressing overt pride, at least in the family context. The finding that the older (mean age 35.1 months) children smiled at their highest levels of performance rather more frequently than at lower levels of performance suggests that the children were aware of their achievement and the fact that 55% (22 out of 40) of the children smiled selectively more at their higher levels of performance suggests that it is not out of ignorance that only a few children expressed their pride forcefully through self-praise. The idea that mothers highlight different aspects of an emotion which then become salient for the child's emotional understanding and expression, has been suggested with regard to the socialisation of anger. Miller and Sperry (1987) found in a working-class South Baltimore neighbourhood, that mothers' socialisation of anger exposed their daughters primarily to the instigating events and the instrumental retaliation in anger and aggression. Consequently, those components, and not emotion labels, feelings, or a need to express feelings, became most salient in the daughters' concepts of anger and aggression. The latter components were rarely exposed to the children. In the case of the socialisation of pride, mothers might highlight through praising different aspects of the child's action, different aspects of the emotion.
To return to the present study, however, maternal praising behaviour was observed in the home in relation to her child's performance on a novel task. Thus, maternal behaviour was observed in a "natural" context, which did not allow any conclusions about the long-term effect on children's behaviour. Rather it permitted an analysis of maternal structuring of a situation and the child's emotional and verbal reaction within the structure. This study demonstrates that mothers praise their children's highest level of performance relatively more often than lower levels, that the semantics of praise shifts from including the person to excluding him or her, that children selectively smile at higher levels of performance and that they only sparingly use self-praise to express their pride. The study further suggests that in looking at parental praising behaviour in the family, the consequences-if not the intention-may be as much to maintain an equal sense of self-worth among all family members as to encourage individual achievement.
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